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Abstract
The higher education institutions in
Palestine depend deeply on the rate of students' enrolment.
The budget of these institutions depends on the rate of
students' enrolment for this reason the institutions always
trying to encourage students to enroll in their programs.
Therefore, the purpose of the current study is to
investigate first year students’ perceptions concerning
their readiness to succeed and persist in their university
study. Mixed qualitative and quantitative approach was
used to achieve the purpose of the study. The participants
of the study were 776 students from a large university
located in the northern of Palestine. Statistical analysis by
using the SPSS package was used for analysing
quantitative data from the survey. For qualitative data
analysis, thematic analysis was used for analysing
students' responses on the open-ended questions. The
findings of the study revealed that student's friends have a
positive influence on students' enrolment at the university.
On the other hand, gender and family encouragement did
not have any impact on student's pursuing higher
education. The study suggested to implement orientation
sessions in high schools to provide students more
information about the university life from different
aspects such as academic, social, and involvement in the
activities on campus. The decision-makers in the higher
education institutions in Palestine design workshops and
programs to encourage students to register at universities.
Keywords Higher Education, Readiness, Mixed
Methods, Students' Persist

1. Introduction
Higher education institutions play a pivotal and
influential role in the development and progress of
individuals and the community as well as leading the
development and sustainability. The role of these
institutions is affecting all the key players of a society
(Ferrer-Balas et al., 2008; Khan, 2016). Higher education
institutions prepare most of the professionals who develop,
lead, manage, teach, work in, and influence society’s
institutions, including the most basic foundation of K–12
education (Cortese, 2003), as educational attainment and
completion of higher education institutions’ graduates are
positively related to productivity, labour market outcomes,
and economic growth (Khan, 2016). Baum and Payea,
(2013) pointed out that individuals who complete a higher
education program acquire significant personal/social
benefits, including higher cognitive skills, the ability to
concentrate on job-related tasks, and the desire to give back
and participate in community service activities. For this
crucial role, higher education institutions work hard to
provide their students a high-quality education
environment that ensures quality graduates. These efforts
require students to be ready to learn in order to succeed and
endure their real-life skills. The main demand is that
learning environment which make students feel that higher
education is an important part of their lives and that it is
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worthwhile to stay enrolled [11]. According to [12],
universities in all countries are under increasing pressure to
improve retention rates for students, especially between the
first and second year of the program. This requires a
concerted effort on the part of the institution in bringing
together the different student support services to address
student attrition is needed ([22]; [3]).
The higher education institutions in Palestine depend
deeply on the rate of students' enrolment. The budget of
these institutions depends on the rate of students' enrolment
for this reason the institutions always trying to encourage
students to enroll in their programs. Universities
established different services in order to increase student's
readiness to involve in the university life. Many students
transfer from a program to another one after the first
semester. These changes are due to the student's
preparation process in the K-12 stage. In addition, literature
concerning university students’ readiness to success and
persist in Arab context is rarely found. More research is
needed to unpack the potential of preparing these students
to transfer to a higher education college stage.
Consequently, the purpose of this study is to explore
students’ readiness to success and continue in their first
year’s university study. Analysis of students’ perspectives
of college readiness comprised ten themes organized into
three categories which were skills and abilities,
background about the influential factors to join higher
education, and self-concept of the institutional culture [4].
The interrelationship between these categories form the
context of current mixed qualitative and quantitative study
([19]; [20]), as a support network for ANNU students'
readiness. Specifically, the study examines a) differences
in college readiness skills and abilities among students to
persist at university, b) factors influencing persistence in
terms of life experience, and c) students Self-Concept to
persist. In addition to these categories, several educators’
thoughts regarding students’ university readiness like [19],
[11], and [25] informed this study especially in designing
its survey instrument which included open-ended questions.
Student
demographics
including
background,
socio-economic, and self-concept patterns were analysed
through descriptive statistics.
Current study attempted to examine the status of first
year students that could affect their readiness to success
and persist in their university study. This examination was
achieved through dealing with different factors such as
university life and learning environment, students’
backgrounds, and social influences.
Educators presented different perspectives, models and
theories related to students’ readiness and their academic
success. Astin (1985) presented his involvement theory,
while other scholars developed critical theory (Freire, 1970,
1992; Horkheimer, 1982; McClaren & Hammer, 1989).
Tinto, who introduced academic integration theory in 1975,
claimed that when students enroll to university, they bring
with them personal attributes, academic ability, and other
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socio-cultural characteristics [2].
Revealing the factors that influence students' readiness
to be engaged in the higher education institution could help
the decision-maker in the institutions to be aware about
these factors and can develop programs to capacity
building of the freshmen students and to prepare them for
the university life. Moreover, the decision-makers in the
Ministry of Education and the higher education institutions
could collaborate together to prepare high school students
to the university life based on the findings of the present
study.

2. Literature Review
The researchers used the Unified Theory of Acceptance
and Use of Technology (UTAUT) developed by Venkatesh
and colleagues (2003). The framework helped the
researchers to develop the study tool and data analysis.
Many researchers used the UTAUT framework in studying
technology acceptance in higher education and public
schools ([28]; [29]). Previous research mentioned that
UTAUT predicted 70% of acceptance technology ([28];
[29]; [30]).
[7] stated that the empirical literature has identified
various factors such as characteristics of the university,
campus environment, background of the students (e.g.,
academic preparation and motivation), perceptions of
mattering to school, building social capital, and student–
faculty interaction as key components of student success.
The hard truth is that success in college is strongly related
to precollege academic preparation and achievement as
well as other factors such as family income and parents’
education ([14]; [16]). [15] stated that students’ satisfaction
with and success in college are affected by many factors
which they bring with them, such as high school
achievement, ethnicity, gender, and age. So, readiness for
education is a key indicator of students’ satisfaction of
university life which leads to persistence, receptivity and
success.
[5] defined readiness as the level of preparation a student
needs in order to enroll and succeed, without remediation
in a credit-bearing programme at a higher education
institution. This readiness according to him includes
inter-related cognitive strategies, acquiring content
knowledge, academic behaviors, and contextual
knowledge and skills. So, determining students’ readiness
for university education is seen as the first step in
understanding the students that enroll at an institution ([4]).
[11] related positive student outcomes in their programs
with one or more of four mechanisms which are creating
social relationships, clarifying aspirations and enhancing
commitment, developing college know-how, and making
college life feasible.
Students in all types of postsecondary institutions are
likely to encounter difficulties in understanding and
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enacting college expectations [11]. College students in
their first year are usually characterized with instability and
uncertainty as they have to adjust to the new institutional
environment as well as manage increased levels of stress
([4]; [5]; [6]). The major theorists of student persistence
according to [11] argue that this persistence is influenced
by a combination of pre-existing characteristics, external
forces, and institutional factors. Students’ persistence in
college as reported by [15] is related to a complex set of
factors, including student involvement, ethnicity, gender,
and age, as well as place of residence of the student. [25]
illustrated two reasons why more high school graduates are
not ready for college namely; academic such as the
disconnect between what high school teachers teach and
what postsecondary instructors expect with regard to
students' preparation for first-year credit-bearing courses,
schools are able to control this reason, and non-academic
reasons such as family variables and peer influences
outside of school which schools are unable to control them.
[21] suggested attitude-behaviour i.e. personality traits
such as self-efficacy, self-concept and internal locus of
control, to emphasize the importance of students’
characteristics to success in college. [28] study added other
factors associated with readiness, namely; skills in
time-management, motivational factors, background
factors and student self-concept, in addition to academic
achievement (Byrd & MacDonald, 2005). These educator’s
work indicated that students’ readiness was associated with
different factors including academic, socioeconomic and
personal ones.

3. The Emergence of Higher Education
in Palestine
The historical roots of the Palestinian higher education
system date back to the 1940s, when a relatively large
number of students began to attend higher education
institutions abroad, where there were no institutions within
Palestine, and the main orientation of students was then for
Egyptian, American and British universities, and of course,
the costs of studying at that time were relatively high and
the contacts needed to obtain admission were difficult and
not accessible to everyone, so higher education was largely
limited to the children of well-off families of social and
political status. Higher education institutions grew up
mostly under Israeli occupation and with national local
initiatives and grew rapidly until the number of licensed
higher education institutions in the West Bank and Gaza
Strip in the academic year (2018-2019) reached 50
universities, colleges and universities. Two of these
universities are universities-based open learning. More
than 214,000 students are enrolled in these universities,
including about 6,600 students in master's programs, and
about 65,000 open education students, all in specialties of
approximately (1,000) specializations and academic

programs, according to the Higher Education Database
([31]; [32]).

4. The Reality of Higher Education in
Palestine
The philosophy and objectives of higher education are
based mainly on contributing to the development of society
and meeting its requirements and needs (Mahajan, 2020).
Higher education is the main source of training of skills
and competencies in the human resource, as the most
important resource for development [1], but the reality of
the Palestinian situation indicates the inability of higher
education to achieve the desired goals at this level, where
field data confirm a state of divergence between university
graduates and the Palestinian labor market [9].

5. The Challenges Facing Higher
Education in Palestine
The higher education sector in Palestine suffers from
multiple crises, most notably the chronic financial crisis on
the one hand, and the level of graduates who experience a
high rate of unemployment on the other, so it is necessary
to highlight the most important of these problems and ways
of solving them, as follows:
Funding challenges
Annual university budgets of about $80 million, tuition
fees are the main source of funding, as well as assistance
from the Higher Education Council. The delay in the
disbursement of university allocations leads to a permanent
shortfall in university expenses, estimated at $25 million,
and the causes of the university's financial crisis are due to
several reasons, including: - the recent suspension of
external (European) financial support. Universities do not
receive their allocations from the budgets of the National
Authority. Low hourly rate (insufficient university tuition).
Accumulated fiscal deficit for consecutive years. The
number of student exemptions from tuition fees is high.
The lack of investments and self-returns for the university
[10].
Challenges related to scientific research
The higher education institutions in Palestine are
confronting many obstacles in scientific research. Most of
these challenges related to the unique case of Palestine
which is under occupation and a lot of restriction on the
Palestinian daily life activities including academic one
([12]; [23]). Previous studies in terms of higher education
in the Palestinian universities revealed different reasons for
the obstacles to scientific research in Palestinian
universities are concentrated in several reasons ([1]; [10];
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[12]):
First: Information reasons:

The lack of specialized journals and magazines

The lack of a modern information and technology
network in libraries.

The Lack of coordination between libraries and the
university to provide the necessary resources for
research.
Second: Reasons related to the management practices of
universities:

The lack of budgets for scientific research.

The absence of material and moral incentives that
encourage scientific research.

Universities are not open to local and international
institutions to support scientific research
Third: Reasons related to publishing:
The failure to activate the copyright law in Palestine.
Poor procedures for follow-up arbitration and
publication of the pillars of scientific research in
universities. Fourth: Reasons related to faculty:

The lack of skill of scientific research. The faculty
member is concerned about the teaching burdens he
has on himself.

The lack of motivation on the part of the faculty
member due to the lack of publishing and literary
appreciation



Challenges for faculty members:







The status of the university's faculty member depends
on the nature of the personal relationships that bind
him to the university administration and not on his
ability to teach well.
The different criteria and standards between
universities in promoting the faculty members and
linking the literary appreciation of the university
professor to his party affiliation.
Ignoring the role of scientific research as a criterion
for the promotion of faculty.
The lack of professional development centers within
the university to develop the competence of the
faculty member.

Ways to develop higher education in Palestine:








Including higher education support as a priority in the
government budget.
Activating the Higher Education Council
Third: the creation of endowments.
The development of the vocational and technical
education system.
Strengthening the partnership between the private and
public sectors.
Allocating a budget for scientific research in
universities.
Raising the level of networking between universities
and their graduates after graduation.
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6. Research Questions
In order to answer the above-mentioned problem
statement focusing on the factors affecting students’
successes and persist in university, the present study
explores the following questions:

What was the role, if any, of family and guidance on
students’ readiness to join university?

What are the students’ perceptions on the conditions
that support their readiness to succeed in university
during school study and during their first-year
university study?

7. Research Design
The researchers used a mixed-methods approach as a
research design. A survey was developed based on the
findings of previous studies. The survey is composed of
two parts. The first part is closed questions 45 items (yes
and no questions). The second part was open-ended
questions which were considered as a qualitative part of the
study.
Quantitative approach
The higher education institutions in Palestine are
similar in their teaching procedures except the open
education institutions. Therefore, the researchers selected
a large university in the north of Palestine to implement
the study. The university is considered to be
representative the higher education since this context is
similar as we mentioned early. In order to expand existing
research, a survey with open-ended questions was
implemented to investigate the university students’
readiness to study and success in the first year of their
academic. This implementation gave researchers the
opportunity to investigate these students’ readiness and
the factors that affect this readiness, and as such,
contribute to the existing literature. Due to the importance
of gathering information about these factors, an
explorative study was obtained. This study has the
purpose to investigate the influences which affect students’
readiness for university study and success. In this case, an
explorative study was appropriate.
Qualitative approach
Students’ responses on the open-ended questions were
collected and organized in a word sheet. The researchers
used thematic analysis to analyse the qualitative data
through reading the text many times. Researchers worked
individually on qualitative analysis. After finishing the
data analysis, the researchers meet to discuss the
categories of the qualitative and calculated the agreement
among the researchers on the categories. The agreement
among the researchers in coding the themes was 89%.
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The researchers conducted a triangulation of the
findings of the qualitative data analysis with the
quantitative findings.
Population of the study
The population of this study consisted of all freshmen
students at An- Najah University. The total number of them
is 4,200 students according to the Deanship of registration
and Admission at the university.
Demographic information of the sample
The sample of the study consists of (776) students was
chosen as a stratified random sample from the whole
population according to three variables: gender, place of
residence and college. The distribution of the sample based
on gender is presented in the table 1. Whereas the
distribution of the sample based on the place of residence is
illustrated in table 2. Moreover, the sample distribution
based on the college is presented in table 3. Table 4
presented students' responses to the role of the economic
status of your family in selecting your specialization.
Students’ responses to the family encouragement to be
enrolled at the university were presented in table 5. Also,
students' responses to the role of their family in selecting
your specialization presented in table 6. And their
responses to the role of friends in your university readiness
presented in table 7.
Table 1. Distribution of sample according to Gender
Gender

Frequency

Percentage

Male

184

23.7

Female

592

76.3

Total

776

100.0

Table 2. Distribution of sample according to Place of residence
Place of residence

Frequency

Percentage

City

364

46.9

Village

392

50.5

Camp

20

2.6

Total

776

100.0

Study results:
Table 4. Students’ responses to the role of the economic status of your
family in selecting your specialization
The role of
economic status

Frequency

Percentage

Yes

204

26.3

No

572

73.7

Total

776

100.0

Table 5. Students’ responses to the family encouragement to be enrolled
at the university
The family
encouragement

Frequency

Percentage

Yes

723

93.2

No

53

6.8

Total

776

100.0

Table 6. Students’ responses to the role of their family in selecting your
specialization
The role of family

Frequency

Percentage

Yes

325

41.9

No

451

58.1

Total

776

100.0

Table 7. Students’ responses to the role of friends in your university
readiness
The role of family

Frequency

Percentage

Yes

232

29.9

No

544

70.1

Total

776

100.0

Hypothesis 1:
There is no significant relation at (α=0.05) between the
role of the economic status of students family in selecting
the specialization and gender.
The researchers used Chi square test to examine
hypothesis 1. Table 8 shows the results
Table 8. Chi square test to examine the relation between the role of the
economic status and gender
Gender
Economic
status

Male

Female

Table 3. Distribution of sample according to College

Yes

62

142

College

Frequency

Percentage

No

122

450

Scientific

402

51.8

Humanities

374

48.2

Total

776

100.0

D.F

Chi-Sq.

Sig.

1

6.829

0.009*

Table 8 showed there is significant relation at (α=0.05)
between the role of the economic status of students family
in selecting the specialization and gender.
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Hypothesis 2:
There is no significant relation at (α=0.05) between the
family encouragement to be enrolled at the university and
gender.
The researchers used Chi square test to examine
hypothesis 2. Table 8 shows the results
Table 9. Chi square test to examine the relation between the family
encouragement and gender
Gender
family
encouragement

Male

Female

Yes

171

552

No

13

40

D.F
1

Chi-Sq.
0.021

Sig.
0.885
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family encouragement to be enrolled at the university and
place of residence.
The researchers used Chi square test to examine
hypothesis 5. Table 12 shows the results
Table 12. Chi square test to examine the relation between the family
encouragement and place of residence
Place of
residence
family
encouragement

City

Village

Camp

Yes

327

376

20

No

37

16

0

D.F

Chi-Sq.

Sig.

2

12.481

0.002*

Table 12 showed there is significant relation at (α=0.05)
between
the family encouragement to be enrolled at the
Table 9 showed there is no significant relation at (α=0.05)
university
and place of residence.
between the family encouragement to be enrolled at the
university and gender.
Hypothesis 6:
Hypothesis 3:
There is no significant relation at (α=0.05) between the

There is no significant relation at (α=0.05) between the
role of the family in selecting the students’ specialization
and gender.
The researchers used Chi square test to examine
hypothesis 3. Table 10 shows the results
Table 10. Chi square test to examine the relation between the family role
and gender
Gender
family role

Male

Female

Yes

68

257

No

116

335

D.F

Chi-Sq.

Sig.

1

2.403

0.121

role of the family in selecting the student specialization and
place of residence.
The researchers used Chi square test to examine
hypothesis 6. Table 13 shows the results

Table 13. Chi square test to examine the relation between the family role
and place of residence
Place of
residence
family role

City

Village

Camp

Yes

140

173

12

No

224

219

8

D.F

Chi-Sq.

Sig.

2

5.263

0.072

Table 10 showed there is no significant relation at
(α=0.05) between the role of the family in selecting the
student specialization and gender.

Table 13 showed there is no significant relation at
(α=0.05) between the role of the family in selecting the
student specialization and place of residence.

Hypothesis 4:

Hypothesis 7:

There is no significant relation at (α=0.05) between the
role of the economic status of student's family in selecting
the specialization and place of residence.
The researchers used Chi square test to examine
hypothesis 4. Table 11 shows the results

There is no significant relation at (α=0.05) between the
role of the economic status of students' family in selecting
the specialization and college.
The researchers used Chi square test to examine
hypothesis 7. Table 14 shows the results

Table 11. Chi square test to examine the relation between the role of the
economic status and place of residence

Table 14. Chi square test to examine the relation between the role of the
economic status and college

Place of
residence
Economic
status

City

Village

Camp

Yes

90

108

6

No

274

284

14

D.F

Chi-Sq.

Sig.

2

0.924

0.630

Table 11 showed there is no significant relation at
(α=0.05) between the role of the economic status of
students family in selecting the specialization and place of
residence.
Hypothesis 5:
There is no significant relation at (α=0.05) between the

College
Economic
status

Scientific

Humanities

Yes

134

70

No

268

304

D.F

Chi-Sq.

Sig.

1

21.362

0.00001*

Table 14 showed there is significant relation at (α=0.05)
between the role of the economic status of students family
in selecting the specialization and college.
Hypothesis 8:
There is no significant relation at (α=0.05) between the
family encouragement to be enrolled at the university and
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college.
The researchers used Chi square test to examine
hypothesis 8. Table 15 shows the results
Table 15. Chi square test to examine the relation between the family
encouragement and college
College
family
encouragement

Scientific

Humanities

Yes

367

356

No

35

18

D.F

Chi-Sq.

Sig.

1

4.616

0.022*

Table 15 showed there is significant relation at (α=0.05)
between the family encouragement to be enrolled at the
university and college.
Hypothesis 9:
There is no significant relation at (α=0.05) between the
role of the family in selecting the student specialization and
college.
The researchers used Chi square test to examine
hypothesis 9. Table 16 shows the results
Table 16. Chi square test to examine the relation between the family role
and college
College
family
role

Scientific

Humanities

Yes

167

158

No

235

216

D.F

Chi-Sq.

Sig.

1

0.039

0.450

Table 16 showed there is no significant relation at
(α=0.05) between the role of the family in selecting the
student specialization and college.
Hypothesis 10:
There is no significant relation at (α=0.05) between
students' guidance and gender.
The researchers used Chi square test to examine
hypothesis 10. Table 17 shows the results
Table 17. Chi square test to examine the relation between guidance and
gender
Gender
Guidance

Male

Female

Yes

13

23

No

79

273

D.F

Chi-Sq.

Sig.

1

3.373

0.066

Table 17 showed there is no significant relation at
(α=0.05) between the student guidance and gender.
Hypothesis 11:
There is no significant relation at (α=0.05) between
students' guidance and college.
The researchers used Chi square test to examine
hypothesis 11. Table 18 shows the results

Table 18. Chi square test to examine the relation between guidance and
college
College
Guidance

Scientific

Humanities

Yes

23

13

No

178

174

D.F

Chi-Sq.

Sig.

1

2.321

0.128

Table 18 showed there is no significant relation at
(α=0.05) between the student guidance and college.
Hypothesis 12:
There is no significant relation at (α=0.05) between the
role of guidance and gender.
The researchers used Chi square test to examine
hypothesis 12. Table 19 shows the results
Table 19. Chi square test to examine the relation between the role of
guidance and gender
Gender
Role of
guidance

Male

Female

Yes

38

162

No

54

134

D.F

Chi-Sq.

Sig.

1

5.065

0.024*

Table 19 showed there is significant relation at (α=0.05)
between the role of guidance and gender.
Hypothesis 13:
There is no significant relation at (α=0.05) between the
role of guidance and college.
The researchers used Chi square test to examine
hypothesis 13. Table 20 shows the results
Table 20. Chi square test to examine the relation between the role of
guidance and gender
college
Role of
guidance

Scientific

Humanities

Yes

99

101

No

102

86

D.F

Chi-Sq.

Sig.

1

0.878

0.202

Table 20 showed there is significant relation at (α=0.05)
between the role of guidance and college.
Hypothesis 14:
There is no significant relation at (α=0.05) between
students' social adjustment and gender.
The researchers used Chi square test to examine
hypothesis 14. Table 21 shows the results
Table 21. Chi square test to examine the relation between students'
social adjustment and gender
Gender
Social
adjustment

Male

Female

Yes

46

137

No

46

159

D.F

Chi-Sq.

Sig.

1

0.389

0.307
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Table 21 showed there is no significant relation at
(α=0.05) between the students' social adjustment and
gender.
Hypothesis 15:
There is no significant relation at (α=0.05) between
students' social adjustment and college.
The researchers used Chi square test to examine
hypothesis 15. Table 22 shows the results
Table 22. Chi square test to examine the relation between students'
social adjustment and college
College
Social
adjustment

Scientific

Humanities

Yes

90

91

No

110

95

D.F

Chi-Sq.

Sig.

1

0.599

0.477

Table 22 showed there is no significant relation at
(α=0.05) between the students' social adjustment and
gender.

8. Summarizing the Quantitative
Findings
Due the nature of the items of the survey, Chi square
test was used in the quantitative data analysis. Data
analysis revealed that gender has no effect on selecting the
specialization in the university as well as the family
economic situation of the student. There is no significant
relation at (α=0.05) between students' guidance and gender
in the study among the participants. However, in many
studies, the economic situation has crucial role in choosing
the specialization in the higher education level.
Furthermore, there was a significant role between the
between the role of guidance and the student's college.
Moreover, we did not find a significant relation at (α=0.05)
between the family encouragement and student's enrolment
at the university or the college.
Based on the first research question regarding the role of
family and guidance on student's readiness to join the
university, the findings of the study showed that family
encouragement does not have role on students' enrolment
in the university. In addition the family does not have a role
in student specialization in higher education. In terms of
the role of guidance, there is no relation between it and the
students' registration in the college but we found a role
between the guidance and gender. Moreover we did not
find a relation between students’ social adjustment and
gender, as well as with students' registration in the college.

9. Qualitative Analysis
In order to answer the second research question to
explore students' perceptions about the conditions that
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support their readiness in the first year in the university, the
Participants’ answers of the open ended questions
emanated the qualitative data of current study. These
answers were analysed according to their three themes
namely; background factors, college readiness skills and
abilities, and Non-traditional Student Self-Concept, and
then coded and enumerating the frequency of themes
within a sample, the percentage of themes associated with
a given category of respondent [19]. This approach
provided researchers with deep understanding of the case
under investigation as “qualitative codes are
multidimensional, meaning they can and do provide
insights into a host of interrelated conceptual themes or
issues during analysis” ([11]: cited in [8]).
The following is the analysis of the themes:


Background Factors

The role of family and friends in choosing study
program:
19% of the sample of the study indicated that their
families and friends played the role encouragement in
choosing their study programs. 67% of the sample of the
study indicated that the role of family and friends was
very important in terms of providing assistance on the
nature of study at the university and the programs. While
12% of the sample of the study indicated that the role of
friends and family was in their role in clarifying the future
of the programs’ graduates. The Role of Friends in
Joining the University:
24.1% of the sample of the study’s role in joining the
University was positive and encouragement. While 35.4%
of the study sample indicated that their role was in
describing the word of university, its free life, freedom of
expression, and maturity. 40.5% of the study sample
showed their readiness to assist in joining the university.
Psychological and social readiness to join university:
The sample of the study mentioned different types of
difficulties they faced during joining university; 45.5% of
the sample showed the low level of English as a problem,
while 27% of the sample indicated the problem of
adjustment i.e. moving from school to university, and
27.6% of respondents mentioned the lack of adequate
guidance and assistance as difficulties when joining
university.
The main reason for going to university:
13.9% of the sample indicated that the reason is to gain
experience about the community and increase the chance
of better life. While 44.5% of the sample indicated that it
is a norm to join university after getting school certificate
“Injaz”. 10.2% of respondents indicated that the main
reason to join university is to get a future job and to help
oneself and the family. 1.5% of the respondents indicated
that they liked the university programs. The reason is the
student's love for specialization and his desire to study and
work in his field. Also, 19.3% of the sample of the study
indicated that the reason of joining university was parents
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beliefs of better future for their children. 10.6% of the
sample of the study showed that the reason of joining
university was get a university degree.
Who played the most significant role in joining
university?
9.4% of the sample of the study showed that fathers
played a vital role in joining university.10.1% indicated
that it was their own decision, while 80.5% said that the
decision was of the whole family.


College Readiness Skills and Abilities

Skills and abilities of college readiness:
Suffering from negative societal perception of some
university programs before choosing a university
discipline 29.3% of respondents indicated that the
negative societal perception of some programs i.e. as not
economically feasible in the distant future, while 35%
indicated that the negative societal perception of some
programs was due to the low level of tawjihi “Injaz.
35.8% of the study sample showed that the negative
societal view of some programs because they do not have
any value and is allocated only to students with low levels
of tawjihi “Injaz”.
Reasons for feeling alienated at the beginning of joining
university:
With regard to the feeling of alienation at the beginning
of joining the university, the reasons were 53.8% in the
difficulty of adapting to the program of study. While
46.2% showed that the alienated feeling came from the
belief of the uselessness of the program of study.
The main reasons behind the adjustment and
acclimation of the university students during the first year
of enrolment.
As for the main reasons behind the difficulty of
students’ adjustment and acclimation during the first year
of his enrolment in the university, the study sample
indicated that 17.5% of the sample showed that the reason
behind the feeling of alienation is due to the lack of
awareness of university roles 66.9% of the sample
indicated that the main reasons for feeling alienated was
that the transition from an incubating environment to a
new environment in which the student does not have any
friendships or acquaintances, while 15.6% of the sample
indicated that the main reasons for feeling alienated was
that the feeling of shock As a result of the changing
learning environment and social environment from school
to university. 10.8% of the sample of the study showed
that the student's success in adaptation at the university is
due to the study program which mainly reflects the
student's personal desire and tendencies and their love of
joining the program. Incubator through forming
friendships with students and building good relations with
faculty members and adapt to them, as 8.4% indicated that
the reason is due to the students’ personality and
commitment to their role and the dates of lectures and

exams. While 4.8% of respondents showed that the main
reason is due to the student's personality and ability and
extent Self - confidence plus Family support for the first
year of study.


Non-traditional Student Self-Concept

11.5% of the study sample adjustment was due to the
university’ help in providing guidance and facilities to
connect other communities in university. 55.8% of the
respondents appreciated university efforts for social and
academic adjustment, through conducting activities and
delivering lectures and seminars, in addition to orientation
meetings. 19.2% of the respondents indicated the effect of
the contribution of their colleges of their self-concept,
attitudes, and identity. While 13.5% of these respondents
indicated the role of their teachers in establishing social
relations among students.

10. Discussion
The purpose of the study was to explore first year
students' perceptions towards their readiness to succeed
and continue their higher education at the university level.
The findings of the study revealed that gender and
socio-cultural factors don’t have any role on students'
enrolment at the university level, which consistent with
previous studies such as [10], and [15]. In addition,
students' enrolment was affected by friends and guidance
from the university orientation sessions which was
consistent with [11]. Students' backgrounds and their skills
and abilities were important factors that influence students'
enrolment in higher education institutions which was
congruent with [25]. Families encouragement for students
to enroll in the university doesn't have any impact on
students, which is consistent with [24].

11. Limitations of the Study
The current study has two limitations. The first one is
related to the design of the study specifically recruiting the
participants since it depends on only one university. In
addition, the study depended on self-reported tool for data
collection. It should have different tool and take the
lecturers at the university into consideration. One of the
other tools is focus group sessions for students, parents and
staff from different universities. Therefore, it is difficult to
generalize the findings of the current study to different
context inside or outside Palestine. This study has
limitations related to the design of the study and the
potential for generalization of findings due to sampling
methods. An important limitation of this study is the
qualitative part which depended on open-ended questions,
it should be interviews or document analysis or
interviewing with family/parents.
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12. Implications for Future Research
The study should be replicated in different context and
use different tools for data collection, different contexts,
and recruit much participants from different backgrounds
as much as. Families/parents should be an important part of
a new study about students' readiness to register in a higher
education.

13. Implications of the Findings
The findings of the recent study could guide the
decision-makers in the higher education institutions in
Palestine to design workshops and programs to encourage
students to register at universities. The relationship officers
at the higher education institutions should arrange field
trips to the schools and meet the high school students to
talk about the life of higher education. In addition, the
Ministry of Education should encourage schools to visit the
universities in their areas and to have some lectures about
campus activities and the services universities provided.
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